
The Title Nine provision of the federal No Child 

Left Behind Act allowed schools to divide classes by gender beginning in 2006 and opened the 

floodgates of educator and school district experimentation in numbers that have exploded since 

this ruling was handed down.  As part of ETLP, Cedar Ridge High School in Hillsborough has 

implemented the single sex instructional model in select World History classes with the view 

towards formal implementation based, in part, on favorable results of the ongoing study.    For 

Cedar Ridge’s History Department, and specifically the faculty comprising the World History 

PLC, the early results have been positive and startling.   

Preparation for full implementation began with ad- hoc gender separation through cooperative 

learning projects during the Fall and early Winter of the 2008-09 academic year.  Content heavy 

projects that required students to complete various written and sundry other responsibilities in 

cooperative gender segregated groups was implemented on 5 occasions throughout the 1st 

Semester.  Another component to our experiment was that in separating by gender we were 

compelled to mix honors and non-honors cohorts based on scheduling issues that we were 

powerless to alter.  Little did we know that this mixing of students by ability would cause a 

greater ripple of fear and consternation by some parents (when we implemented the model 

more fully in the following semester) than the separation of classes based solely on gender. 

Nonetheless, anonymous student surveys completed after the 5th project yielded mixed results 

in that some students “thought it was ok” but would not favor an entire semester whereas others 

stated various supportive comments that indicated surprise as to liking this method of learning.  

Follow up focus group interviews revealed that for the students who liked attending class this 

way they believed they did better on the projects and were more focused in completing tasks 

without the distractions inherent to traditional coed classrooms.  Girls especially were more 

favorably inclined to learning this way in that with most group projects boys generally “don’t pull 

their own weight”.  Researcher field notes and interviews with the cooperating teacher reveal a 

substantive environmental change that was positive regardless of student support or opposition 

to the model.  Most notably it was reported that classroom management issues virtually 

disappeared and discussions relative to the content were more engaging while incorporating 

greater participation from students who generally prefer not to participate in classroom 

discussions.  With the results as they were, and with the permission of the administration, we 

added another faculty member to our midst and decided to more fully and formally implement 

the model in the second semester.  In order to live up to the letter of the directive we began the 

semester with 2 weeks of traditional coed teaching and then separated the students by gender 

beginning in week 3.   



Although the word had been out about the “things they were doing in some world history 

classes” there was little expectation by this group of 9th graders that full implementation for 7 

consecutive weeks was the ultimate plan of action.  Anonymous surveys were distributed and 

passed out to all the classes after being told that this model was more long term this semester 

than was done last semester and the results were generally hostile.  “This is stupid”, “I can’t 

believe we have to do this”, or “this is not the real world” generally summarize the pre-model 

survey responses.  Our faculty chairman commented that in his view he saw a combination of 

resignation and hostility when he spoke to one class urging them to keep an open mind about 

this experiment.  A follow up anonymous survey taken 4 weeks later was revealing and positive 

for the most part.  Parents were also encouraged to comment in a letter sent home with 

students requesting their anonymous input.  Only 11 parents responded and only one 

expressed any explicit opposition.  This particular parent expressed concern that if this model 

were adopted his daughter would not be prepared to work in a world with men as her superior 

and thus he/she opposed this experiment based on “the possibility of damaging long term 

effects” when his/her child entered the workforce.  The other parental input was generally 

supportive (a few enthusiastically) and most were interested in the results of the student survey 

(although of those, all forgot to leave me contact info).   






